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Abstract 
Based on literature on professional satisfaction (e.g. DeConick and Stilwell, 2004), this study aims to identify the 
differences in sources of professional satisfaction of psychologists working in educational system related to their 
work experience. Participants were 236 professionals, 172 licensed psychologists working in schools with psycho-
educational counselling duties and 54 teachers teaching various academic disciplines, aged 23 to 58 years (M = 35, 
23, SD = 8,57), 21 males and 215 females. The results of the research contribute to the better understanding of school 
psychologists’ professional satisfaction.   
© 2011 Published by Elsevier Ltd. Selection and peer-review under responsibility of PSIWORLD 2011 
Keywords: Professional satisfaction;  professional development; psychologist working in educational system; 
1. Introduction 
A large body of research has shown that professional satisfaction is an important construct related to 
educational and occupational aspirations (e.g., Hanson, 1994; Chiu, 1990) and many professional 
outcomes (Elliott et al., 2001).  In the research topic area of professional satisfaction, the domain’s 
specific sources of professional satisfaction represent an interesting issue. Literature presents, generally, 
as basic factors or sources of job satisfaction: the importance of the job, the autonomy (Hackman and 
Oldham, 1976), what is on offer and the workload (Agho et al., 1993), payment, acknowledgement of 
their work by superiors, recognition (DeConnick and Stilwell, 2004).  
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To our knowledge, very little empirical research has directly examined the link between the 
professional background and the specific sources of professional satisfaction of school psychologists and 
such information should be periodically updated anyway because it is assumed that the extensive changes 
in school environments specific to present times produce significant changes in terms of the sources of 
professional satisfaction of such category of professionals.  Legislation, practices in force and current 
conceptualizations in many countries in the world describe and analyze various categories of 
psychologists working in educational system.  
Network of European Psychologists in the Education System/N.E.P.E.S. (2011), a Task Force of the 
European Federation of Psychologists Associations (EFPA) uses the term of “psychologists working in 
the Education System” to cover the various designations used in different contexts for such category of 
specialists having a common feature: they are specialized in the academic field of psychology. The 
greatest efforts were made for clarifying the difference between school counsellors and school 
psychologists. It is said that their roles frequently overlap based on the fact that “as professionals with 
specialized graduate training involving both education and mental health, school counsellors and school 
psychologists often work side by side in the schools to meet student needs” (Staton and Gilligan, 2003, 
p.23). In Romania, the psychologists working in schools are called teacher-psychologists and/or teacher-
counsellors or school counsellors. Their professional status is the one of the teacher although they are 
professionalized through programs that are specific to the psychologists. Therefore we consider that an 
updated study on the sources of their professional satisfaction can contribute to understanding and 
defining their professional profile. 
This study aims at identifying the differences in sources of professional satisfaction of psychologists 
working in educational system related to their work experience defined in terms of years of work in 
education, school characteristics, job description and responsibilities. It was predicted that the 
professional status (appointment), the category of school, years of work in education, gender and age of 
psychologists working in educational system would differentiate, separately and in specific interactions, 
the number and importance of the sources of their professional satisfaction.  
2. Method 
2.1. Participants 
Participants in this study were 236 professionals, 172 licensed psychologists working in the offices of 
psycho-pedagogical assistance in schools with psycho-educational counselling duties and 54 teachers 
teaching various academic disciplines, aged 23 to 58 years (M = 35.23, SD = 8.57), 21 males and 215 
females, 124 with 1 – 3   years of working experience, 92 with 4 – 8 years of working experience and 20 
with 9 – 15 years of working experience.  
2.2. Measures
Data were collected by a questionnaire/survey that required the respondents to rate on a 5 point Lickert 
scale to what extent the 17 listed features of their professional activity constitute sources of their 
professional satisfaction  (e.g., ‘‘I am satisfied with independence in my activity”, “I am satisfied with my 
salary”). The 17 sources listed for assessing the professional satisfaction were: job security, salary 
(financial income), working environment, professional accomplishments, attitudes of work colleagues, 
specific activities, variety in activity, opportunities for promotion, promotion rhythm, creativity in 
activities, social benefits, social status of the activity, independence in activity, social value of the 
activity, supervision methods, job responsibilities, job authority. Cronbach’s alpha coefficient yielded an 
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internal consistency of 0.86.  A factor analysis of the 17 items revealed 5 factors (Eigen value = form 0.50 
to 0.82) accounting for 66.33% of the variance among items. Each of the items weighed at least 0.30 on 
this factor. 
2.3. Procedure 
Information was collected in the academic years 2010 and 2011 on the occasion of examinations for 
granting of tenure in education or obtaining level 2 in education that teachers need to take at various 
stages of their professional development. Participation was voluntary. The questionnaires were collected 
by the two co-authors of the study who gave supplementary explanations where needed.   
2.4. Data Analysis Procedures 
Central tendencies of the scores indicating the extent of participants’ satisfaction with various sources 
were computed.  One-way analysis of variance was used to compare scores indicating the extent to which 
participants are satisfied with the various sources of professional satisfaction in relation to the dimensions 
of their professional experience (school category where they work, appointment/professional status, 
length of activity and age).  Using multifactorial analyze of variance with  the 17 sources of professional 
satisfaction as dependent variables and  professional background factors as independent variables, the 
interactions among these factors in differentiating the sources of professional satisfaction as a sole, 
integrated variable, were investigated.   
3. Results 
The sample showed a considerable bias toward female participants, with 8.9% males and 91.1% 
females. The participants’ age varied from under 30 years (37.7%) to over 45 years (15.7%). Most of the 
participants (52.5%) had been in their jobs for 1 – 3 years. Depending on the school where they work, 
23.7% were employed in primary school, 62.3% in middle school and high school and 14% in a county 
center of psycho-pedagogical assistance. In terms of their appointment, namely their employment status, 
20.3% were employed as school counsellors, 14.8% as teacher-psychologists, 14% as psycho-pedagogue 
teachers, 23.7% were employed as psychologists and 27.2% as teachers with duties of teaching other 
disciplines, without a license in psychology.   
Scores indicating the extent to which each of the 17 possible sources of professional satisfaction 
represents a source of satisfaction for the participants ranged from 2.87 to 4.18. The lowest score (M = 
2.87, SD = 1.43) indicating a level below average (3) was displayed for the extent to which the salary 
(financial income) represent a source of the professional satisfaction while the highest score (M = 4.18, 
SD = 0.78) indicating a level above to a great extent (4) was displayed for specific activities as a source 
of professional satisfaction.  
The comparison through one-way analysis of variance of scores of professional satisfaction of 
participants working in elementary schools, in middle and high schools and in Centres for Psycho-
Pedagogical Assistance revealed significant differences in terms of the level of satisfaction with job 
security, salary (financial income), working environment, attitudes of work colleagues, opportunities for 
promotion, promotion rhythm and social benefits (F = from 3.42 to 13.52; p = from 0.034 to p < 0.001). 
The Bonferoni test indicated the fact that satisfaction with salary of professionals working in primary 
school is lower than that of other categories of professionals (Mean Difference = -0.95 , p < 0.001). 
Professionals working in high school and middle school are more satisfied than those working in primary 
school in terms of promotion opportunities (Mean Difference = +0.71, p = 0.003). Professionals working 
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in Centers for Psycho-Pedagogical Assistance are more satisfied with the rhythm of promotion compared 
with all other categories (Mean Difference = +0.89, p < 0.001).  
One-way analysis of variance identified significant differences among participants depending on the 
professional status (appointment) in terms of the following sources of professional satisfaction:  salary 
(financial income), working environment, professional accomplishments, opportunities for promotion, 
social benefits (F = from 2.41 to 2.49, p = from 0.03 to 0.001). The Bonferoni test shows that the 
professional employed as teacher-counselor is more satisfied with the salary than the teacher of other 
disciplines (Mean Difference = +0.59, p = 0.02) but less satisfied than the teachers in terms of specific 
activity (Mean Difference = -0.37, p < 0.001). In terms of opportunities for promotion, the professional 
employed as a teacher-psychologist is more satisfied than the professional employed as a teacher (Mean 
Difference = 0.98, p = 0.02). The length of activity differentiate the extent to which the participants are 
satisfied with professional accomplishments, specific activities, creativity in activity and job 
responsibilities (F = from 2.91 to 3.86, p = from de la 0.02 to 0.04). The Bonferoni test shows that the 
professional with 4 – 8 years of activity is more satisfied with these sources than that with 1 – 3 years of 
activity (Mean Difference = from -0.33, p = 0.02 to -0.45, p = 0.01). 
Depending on the participants’ age, One Way Anova identified differences in terms   of satisfaction 
with job security, salary (financial income), professional accomplishments, variety in activities, 
opportunities for promotion, other social benefits (F = from 2.47 to 4.06, p = from de la 0.04 to 0.004). 
Professionals aged between 31 – 35 years are more satisfied in terms of these sources than those aged 
over 45 years.  (Mean Difference = from 0.59, p = 0.04 to 0.86, p = 0.006).  
By multifactorial analyze of variance with the 17 sources of professional satisfaction as dependent 
variables and professional background factors as independent variables, it was identified that the 
participants’ gender and appointment (their professional status) simultaneously differentiate the 
participants’ satisfaction with professional accomplishments, creativity in the activities and opportunities 
for promotion (F = from 2.083 to 5.455, p = from 0.04 to 0.021, partial Ș2 = from 0.02 to 0.07). 
Interaction between age and professional status (appointment) simultaneously differentiate the 
participants’ satisfaction with salary (financial income), opportunities for promotion and social benefits (F 
= from 1.673 to 2.139, p = from 0.05 to 0.007, eta = 0.13 la 0.16). Interaction between gender, age and 
professional status (appointment) simultaneously differentiate the participants’ satisfaction with attitudes 
of work colleagues and social benefits (F = 4.140 and 5.623, p = 0.04 and 0.02, partial Ș2 = 0.04 and 
0.06).
4. Discussion and conclusions  
Results showed that the professional employed as a teacher-counsellor is more satisfied with salary 
than the teachers of other subjects but less satisfied than the teachers in terms of specific activity. In terms 
of opportunities for promotion, the specialist hired as a teacher-psychologist is more satisfied than the 
specialist employed as a teacher.  Professionals aged between 31 – 35 years are more satisfied in terms of  
job security, salary (financial income), professional accomplishments, variety in activities, opportunities 
for promotion, and other social benefits in comparison with those aged over 45 years.  Older age of the 
specialist hired as a psychologist increases satisfaction with salary (financial income), opportunities for 
promotion and social benefits more than older age of the other categories of specialists.  These results are 
partially consistent with previous research findings (Hackman and Oldham, 1976; Agho et al., 1993; 
DeConnick and Stilwell, 2004; Popa and Anitei, 2003).  
Satisfaction with job security, salary (financial income), working environment, attitudes of work 
colleagues, and opportunities for promotion, promotion rhythm and social benefits are sources of 
participants’ satisfaction that are more related to organizational factors and this fact may explain the 
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findings that they are differentiating participants that are working in elementary school from those that are 
working in middle and high schools or in centres for psycho-pedagogical assistance and the participants 
that are school-counsellors from those that are teachers. Professional accomplishments, specific activities, 
creativity in activity and job responsibilities, satisfaction with job security, professional accomplishments, 
and variety in activities are sources more related to the activity itself and this can explain why the length 
of activity and participants’ age are predominately associated with these sources. 
The results contribute to understanding the profile of a category of specialists who, at least in 
Romania, are still looking for their professional identity, namely psychologists who work in education. 
Although the results provide useful information for those in charge with professional development of 
psychologists in schools, they should be interpreted with caution due to limitations of the study. Among 
these limitations we mention representativeness of the group (sample) – most of the participants in the 
study were psychology graduates who work in schools but are engaged in a process of professional 
development (participants in an examination whose passing represents an opportunity for promotion in 
profession).  A methodological limitation of the current study involved the measurement of professional 
satisfaction that used an inventory of sources of professional satisfaction already known. Further research 
should also inventory other possible sources of it based on open questions.  
It may be considered that the objectives of this study were met and the prediction was supported by the 
results. As it was predicted, the professional status (appointment), the category of school, years of work in 
education, gender and age of psychologists working in educational system differentiate, separately and in 
specific interactions, the number and importance of the sources of their professional satisfaction.  The 
findings of this research may contribute to the design of some interventions programs that enhance and 
maintain the specialists’ professional satisfaction. Thus, one can think of diversifying opportunities for 
promotion for psychologists working in elementary schools or more attention can be paid to psychologists 
who have between 1 and 3 years of activity. Sources of professional satisfaction as specific activities, 
creativity in activity, job responsibilities and variety in activities were identified as differing only 
depending on activity length – this result suggests that the reasons why they are not sources of 
professional satisfaction that also differentiate depending on the other analyzed criteria should be 
analyzed.   
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